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Abstract 

This study aimed to analyze the relationship between self-efficacy and academic procrastination among tourism 

and hospitality programs in the new normal setting. Survey-questionnaires served as the primary instrument for 

data collection. It utilized frequency, percentage, and weighted mean to analyze the collected data. The findings 

revealed that the level of self-efficacy is very high and the level of academic procrastination is very low. 

Moreover, the result shows that there is a weak negative correlation between two variables. Hence, as the level 

of self-efficacy increases, the level of academic procrastination decreases. 
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1. Introduction 

As the world took a massive turn from the normal cycle of life, people from all over the world were left with the 

choice of adapting to the new normal flow of everything; from businesses, work, and even school-related 

activities. In early January 2020, scientists identified a new infectious disease caused by a novel coronavirus; 

because of this, schools were faced with the challenge of shifting the delivery of education immediately through 

the new normal of learning through full online classes. According to United Nations Educational, Scientific and 

Cultural Organization (2020), more than 188 nations have enacted statewide school and university closures as of 

April 2020, impacting over 91% of the student population all over the globe.    

Evidently, the tourism and hospitality industry have no exemption from this turmoil. World Tourism Organization 

(2020) stated that foreign visitors will drop by over 70%, with a resumption to pre-crisis scales not projected until 

2023. Locally, international visitor sales fell to PHP 85 billion in the first quarter of the year, down 36% from the 

same period last year, according to the PricewaterhouseCoopers Philippines (2020). This has been a great 

challenge for the industry due to the travel restrictions made across the globe. Moreover, it has also been a concern 

for the academe of the sector. It affected the students’ learning performance, affecting their proficiency and 

performance at work in the future. A study from Busser et al. (2021) stated that the ongoing pandemic has wreaked 

havoc on the tourism and hospitality education areas – numerous classes, job engagement activities regarded as 

necessary by students, and other academic activities were either temporarily suspended or shifted to online 
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modality. Hence, as future industry professionals, tourism and hospitality students are experiencing the terrible 

impacts of the pandemic on the industry. Thus, it may have affected their confidence and dedication to their 

academic degree and future professional careers.   

Several studies claimed that because of the COVID-19 pandemic, most institutions worldwide were forced to shut 

down face-to-face classes and turn them into online learning instead (Ali, 2020; Lalani & Li, 2020; Ballard et al., 

2020). In line with this, students have been challenged to face education at the four corners of their homes; 

specifically, they have been forced to turn to distance learning (Buladaco et al., 2021). In a recent study, online 

learning activities impair students' ability to comprehend the lecturer's material, make learning tedious, and 

exacerbate anxiety. Students' anxiety about lessons during the COVID-19 pandemic may result in academic 

procrastination (Jia et al., 2021).    

Locally, the physical opening of classes in the Philippines were determined by the risk severity level or grading 

assigned to a particular community by the Department of Health (DOH), the Inter-Agency Task Force (IATF) for 

the Management of Emerging Infectious Diseases in the Philippines, and the President’s Office (OP). This 

tendency becomes troublesome as it encourages students to procrastinate more and, eventually, to develop a 

procrastination habit (Buladaco et al., 2021). That is why researchers continued to look deeper into this issue to 

share and expose students' attitudes on academic procrastination in this new normal setting. People tend to put 

things off even when they are aware of the numerous adverse effects. This type of behavior becomes ingrained in 

everyone. As a result of their neglect of urgent tasks, people develop this habit of cramming, rooted in 

procrastination. Such unreasonable behavior can have a significant impact on students' self-efficacy.    

Furthermore, a recent study conducted by Araya et al. (2020) stated that a decrease in the allotted time for studying 

and a relevant increase in procrastination, especially in academics, has been conveyed in the studies examining 

the effect of the COVID-19 pandemic. More elements boost a student’s urge to procrastinate because other than 

the high challenge of self-control and motivation to focus learning, students must also fight the interference at 

home (Drumm & Jong, 2020). To sum this all up, these studies provide strong evidence that procrastination faced 

an elevated average during the pandemic.    

Hence, various researchers have suggested a further analysis of students' academic procrastination. This study 

emphasized the lack of studies regarding academic procrastination during the new normal setting in the 

Philippines, whether there is an increase or decrease. This current issue has not yet been answered or studied 

locally. Arifiana et al. (2020) said that academic procrastination has increased during the COVID-19 pandemic, 

which requires attention. Although no precise figure for the increase in academic procrastination among students 

exists, efforts at prevention must continue. One of them is through the description of studies on the effect of 

procrastination on self-efficacy.    

 Also, this emphasized a further analysis of students' self-efficacy in the new normal setting. The study of 

Alasmari and Amri (2021) stated that most literature reviews regarding self-efficacy are related to the traditional 

setting since online learning is still new. With regards to that, it may have affected students' responses because 

they were surveyed too early. Their responses might have been merely an instant reaction to a situation they just 

recently experienced, which may change over time. As a result, it is suggested to analyze the study in a later year 

further to have a more validated outcome. Furthermore, they also stated in the study that even though self-efficacy 

has been proven to contribute to a student's academic success. It is still essential to investigate self-efficacy in the 

new normal setting considering the closure of schools due to the unprecedented condition brought by the COVID-

19 pandemic.   
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Another gap in research emphasized in this study is the lack of analysis regarding the relationship between 

academic procrastination and self-efficacy. Da Silva et al. (2020) said that previous researchers had found a 
negative relation between the two, and some have also found a positive relationship between the two. Hence, no 

exact findings have been presented regarding it. With this, the present study attempted to bridge this gap of finding 

out whether there is a relationship between academic procrastination and self-efficacy. 

This study aimed to determine the relationship between self-efficacy and academic procrastination in the new 

normal of education. Self-efficacy refers to the belief in the capacity to attain specific tasks, whereas academic 

procrastination is the delay in achieving particular tasks. In significance, this study will benefit students in 

designing procrastination interventions in the uncertain climate of the pandemic and "the new normal.”.  

2. Literature Review 

2.1 Social Cognitive Theory 

Bandura proposed the social cognitive theory as a psychological framework of human learning and development, 

which is presented as the theoretical basis of this study. The idea of social cognitive theory explains that student 

learning results from a combination of behavior, cognitive processes, and the environment. Bandura thought that 

as students self-regulate their learning, they progress based on their self-efficacy, or self-perception of their ability 

to deal with their problems. In the current situation, students who can self-regulate should track or monitor their 

behaviors, assess the success of their efforts, and adjust to their behavior by rewarding it (Jackson, 2012).    

Behaviors like procrastination demonstrate an absence of self-control or self-regulation and could be associated 

with lower academic self-efficacy. The social cognitive theory stated that students who possess frequent 

procrastination can also have lower levels of academic self-efficacy (Jackson, 2012). A study by Dullas (2018) 

stated that the concepts of self-regulated learning, persistence, and competence are components of self-efficacy. 

Additionally, the perceived control, or locus of control, is substantially connected and has a major effect on 

students' academic self-efficacy.  

2.2 Temporal Motivation Theory 

The most valid theory of procrastination is the temporal motivation theory. It encompasses the self-regulatory 

and self-efficacy theories and accounts for task aversiveness and hyperbolic discounting of time (Konig & Steel, 

2006). According to Steel (2007), procrastination in temporal motivation theory is linked to personality factors 

that encourage disregards, such as lack of self-regulation. Not being a procrastinator implies certain positive 

features such as high self-efficacy and self-esteem. The study of procrastination has been limited in terms of 

variables associated with self-regulation. The current study examined a personal characteristic variable: mastery 

avoidance, mastery approach, performance avoidance, and performance approach.).    

 

2.3 Self-efficacy 

Self-efficacy refers to an individual's identity that is centered on being productive and competent in his given 

activities. It is concerned with the accomplishment of certain activities in response to a particular situation and 

environment that an individual has prioritized (Tus, 2020).    
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In the context of academics, Bandura’s theory stated that academic self-efficacy is a subset of self-efficacy that 

relates to learners' assessment of their own capacity and the ability of the established learning goals to be 
implemented and accomplished to be executed and achieved. On the one hand, high self-efficacy increases 

individuals’ optimistic expectations for task outcomes; on the other hand, it decreases individuals' negative 

perceptions of the task process, hence decreasing procrastination. Self-efficacy affects or dictates not just people's 

behavior choices but also their tenacity and efforts (Cheng et al., 2020).    

While in recent times, such self-efficacy is becoming increasingly crucial, especially during the COVID-19 

pandemic, which has led educational institutions to shift their learning resources online immediately. Instructors 

have attempted to deploy various technology-based tools as an alternative for regular classrooms. Hence, this 

demands to focus more on self-efficacy as school suspensions have become necessary due to the unprecedented 

condition brought by the pandemic (Alasmari & Amri, 2021). On that note, Ajlouni and Jaradat (2020) stated that 

it is evident that students' self-efficacy in online learning settings differs from their self-efficacy in face-to-face 

learning environments and is regarded as a vital component for successful online learning. 

According to Bandura’s theory that was validated by Dullas (2018), there are four indicators of self-efficacy: 

perceived control, competence, persistence, and self-regulated learning. Perceived control helps to explain why 

some people assume rewards are the result of their own behavior (Dullas, 2018). Furthermore, perceived control, 

also known as locus of control, is classified as either internal or external. External locus of control refers to when 

individuals regard their acts as a result of chance, fate, or the actions of others, while the internal locus of control 

is when individuals perceive their actions as a result of their distinguishing characteristics (Kumaravelu, 2018; 

Akbay & Delibalta, 2020). Akbay and Delibalta (2020) added that academic perceived control or locus of control 

refers to the foundations upon which an individual builds control of their academic conduct. External academic 

perceived control or locus of control refers to how an individual views his or her academic experiences as having 

an external control (luck, fate, or other people), whereas internal academic perceived control or locus of control 

refers to how the individual views his or her academic experiences as having an internal control (their own 

behavior and characteristics).   

In terms of self-efficacy, individuals with an internal locus of control share similar features, such as attributing 

failures and achievements to the self and believing they can change their behavior as desired (Dullas, 2018). 

Furthermore, Dullas (2018) added that perceived control is a component of self-efficacy in the same way as 

perceptions of ability, social comparison, attributions, available time, and perceived importance are all factors of 

perceived control that influence self-efficacy.  

Competence refers to an individual's capacity to utilize knowledge and skills in an independent and self-directed 

manner (Holmes et al., 2021). It is one of the components of self-efficacy, in which Dullas (2018) pointed out 

that the expectation and ability beliefs represent the students' perception of their competence and self-efficacy. 

Both expectations and ability beliefs are composed of the aims and perceptions of their competence. Furthermore, 

Dullas (2018) also stated that students who have a high sense of self-efficacy place emphasis on developing their 

competencies and acquiring valuable skills—increased competence results in an increased ability to manage the 

future and assign situations to the self, indicating self-efficacy. As a result, students who have a high sense of 

self-efficacy focus on developing their competencies and acquiring valuable skills.  

Persistence drives a significant impact on the decisions students make, the effort they put in, the level of their 

perseverance in the face of difficulties, and the level of anxiety they feel (Dullas 2018). Thus, Altman (2017) 

pointed out that persistence shows that students who exhibit high levels of conscientiousness and toughness are 

more likely to succeed in completing their education; hence, there is a strong correlation between persistence and 
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self-efficacy in which persistence is a part of self-efficacy’s strategy in continuing to possess a goal-oriented 

behavior despite the difficulty and struggles obtained in academics (Dullas, 2018).   

Self-Regulated learning refers to the self-governing processes and self-beliefs of a student that allow mental 

ability to be transformed into academic performance abilities (Dullas, 2018). According to Littlejohn (2016), the 

involvement of the learner and the attainment of personal learning objectives are both tied to self-regulated 

learning. That being the case, students who receive self-regulated learning help are more likely to succeed in their 

online studies. In a normal setting of education, students who excel in self-regulation are most likely to be the 

type of people who are well off independently in studying. Aside from the self-efficacy to learn, students are most 

likely to assess activities through self-judgment and self-evaluation. Consequently, in order for students to attain 

academic achievement in online contexts, this emphasizes the importance of self-regulated learning assistance in 

online learning (Baars et al., 2019).  

In summary, self-efficacy is a concept by Albert Bandura which proposes the belief of a person in his capacity to 

carry out actions or behaviors that are necessary for attaining certain tasks. Academically, it is a student's 

assessment of his or her capacity to achieve academic success pertaining to how he or she executes specific 

behavior towards a given task. Furthermore, self-efficacy has four indicators, namely: perceived control, 

competence, persistence, and self-regulated learning. Perceived control refers to how a student's behavior is 

accountable for the result of a certain task or situation. Competence refers to how the students utilize their 

knowledge in achieving tasks successfully and efficiently. Persistence refers to how students persevere to 

accomplish tasks despite facing difficulties. Self-regulated learning refers to how a student controls and 

understands his or her learning behaviors. Moreover, self-efficacy in this time of COVID-19 pandemic is 

significant in every student as an immediate shifting of learning modality affects the students’ beliefs and capacity 

with regards to achieving successful learning online. 

2.4 Academic Procrastination 

Academic procrastination was defined as when students voluntarily avoid and postpone their academic activities 

or given tasks (Arifiana et al., 2021; Dahl et al., 2020; and Hooda & Saini, 2016). Two studies stated that academic 

procrastination is ubiquitous in universities and colleges where students are challenged to face academic 

requirements such as writing a term paper, studying for examinations, finishing related assignments and readings 

that need to be done within the given time frame (Malkoc & Mutlu, 2018; Laili & Patria, 2021). A study conducted 

by Laili and Patria (2021) stated that approximately half of the undergraduate students procrastinate on given 

academic tasks. Fakhruddiana and Sari (2019) also added that there 95% of college students and 70% of university 

students procrastinate. On the other hand, Al-Zoubi et al. (2016) stated that 46% of undergraduate participants 

procrastinate when writing term papers, 27.6% when studying for examinations, and 30.1% when reading 

assignments.  

Gracia et al. (2020) and Ojo (2019) studied that academic procrastination brings significant problems to students 

and affects them. Students may experience elevated stress, bad sleep, limited time to do assignments, uncertainty, 

blaming oneself, stunted self-esteem, unease, and sadness due to academic procrastination (Gracia et al., 2020), 

which would result in disruptive academic outcomes such as poor academic achievement and work quality; lack 

of knowledge; time; academic pressure; suspension or dropout; and longer course of study (Blankenship & Jones, 

2021; Craig et al., 2019).    

Various researchers stated that academic procrastination may occur everywhere - students in schools or students 

in universities (Insani et al., 2021; Jenisova et al., 2021). Montalvo (2021) has said that during these times of the 
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COVID-19 pandemic, many students see a decrease in productivity per hour of work that they put in. Since each 

person has different activities, there may be many reasons why productivity at home is down. Hence, academic 
procrastination is a growing concern in the educational sector, particularly in light of the current pandemic 

(Fagerstrom et al., 2021); it is a serious issue that is sometimes viewed as a personality attribute but must also be 

viewed contextually. In a vicious circle, procrastination has an effect on not only task execution but also on a 

person's sense of self-efficacy, which can result in additional procrastination (Montalvo, 2021).  

Temporal motivation theory by Steel and Konig in 2006 stated that there are four indicators that summarize 

procrastination: mastery avoidance, mastery approach, performance avoidance , performance approach Mastery 

Avoidance pertains to students who strive to avoid learning academic tasks and skills as much as possible (Juned 

et al., 2020; Shi, 2018). Shi (2020) stated that mastery avoidance is linked with academic procrastination, and 

fear of academic failure is strongly associated with the category of mastery avoidance. Additionally, Juned et al. 

(2020) found out that students with mastery avoidance are afraid that they could not learn the academic lessons 

taught by their instructors in schools and might end up with academic failure. Juned et al. (2020) added that 

mastery avoidance had raised students' anxiety in school because they encountered the potential of not performing 

as expected and learning poorly.  

Mastery Approach pertains to students who strive to learn and study the academic lessons without avoiding them 

(Gafoor 2015; Shi, 2018). Shi (2018) stated that students with a mastery approach have a lower tendency to 

procrastinate because they have the motivation to learn and study the lessons in schools. On the other hand, 

Mutiarawati and Simamora (2021) added that students with a mastery approach tend to be more optimistic when 

facing difficulties and view them as a challenge.   

Performance Avoidance is the focus of students to evade ineffectiveness in their studies (Dullas, 2018). According 

to Jury et al. (2015), the purpose of performance avoidance is to avoid demonstrating incompetence among other 

students. Hence, students focus more on doing other unrelated activities to avoid failure rather than to do things 

that will help in striving for success. Jury et al. (2015) attributed these findings to the fact that the out-group 

environment made the dominant group's inferiority in the area more visible and posed a threat to their identity. 

Participants began to concentrate on avoiding failure as a result of this acuity. In this situation, upward mobility 

is one of the solutions; for example, a student strives to overcome the behavior and aim for a better social identity.    

Performance Approach in which students focus on garnering a steady aptitude in their studies (Dullas, 2018). The 

term "approaches to learning," according to Benett and Bunce (2020), refers to the diversity in learning intents, 

motivations, and processing processes across students in a given setting. The goal to avoid failure by putting in 

the minimal amount of effort believed required to achieve task requirements motivates a surface approach. Shi 

(2018) added that the performance approach determines students who are working hard to achieve a goal of doing 

better than the others. It is driven by the desire to get the greatest scores possible (Benett & Bunce, 2020). Thus, 

delaying tasks intentionally or unintentionally can be worrisome for students who are performance-oriented (Shi, 

2018). 

3. Methodology 

3.1 Sample and Procedure 

This research is used a quantitative survey approach. The demographic characteristics of the students, their level 

of academic procrastination, and their level of self-efficacy were described using a descriptive method. The 

correlational analysis was utilized to determine and evaluate the statistical relationship between two variables: 
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academic procrastination and self-efficacy. Due to local restrictions related to the pandemic, there were only 197 

students from General Santos City, Philippines have voluntarily participated in the research. 

The respondents' identities were guaranteed to be strictly confidential throughout the study. Primary data 

gathered, respondents’ response, for example, were held with great concealment, and all of the parties' interests 

were protected and valued. As for the participation of the respondents, the process was voluntary. The respondents 

were not forced and held accountable for not taking part in the process of answering. The data collected was only 

limited to the access of the researchers. It was given with clear instruction that the activity was only between the 

researchers and the respondents and that their identity and answers were unspecified. 

3.2 Instrument 

The questionnaire was divided into three sections by the researchers. The first section collected demographic data 

about respondents, the second section evaluated the level of academic procrastination, and the third section 

assessed the level of self-efficacy.  

Items for academic procrastination and self-efficacy were adapted from various literature that was critically 

examined by the researchers to capture measurements of the variables. For the academic procrastination scale, 

constructs such as mastery avoidance, mastery approach, performance avoidance, and performance approach was 

adopted from Steel and Konig (2006), which was based on their Temporal Motivation Theory. All constructs 

were measured with a 7-point, Likert-type, anchored with very untrue of me (1) to very true of me (7) responses. 

Items for self-efficacy were also adapted. The items for perceived control, competence, persistence, and self-

regulated learning was adapted from Dullas (2018), which was based on Bandura's social cognitive theory. All of 

the aforementioned measures used 7-point Likert-type scales with response anchors ranging from strongly 

disagree (1) to strongly agree (7). 

3.3 Sample and Procedure 

This research is used a quantitative survey approach. The demographic characteristics of the students, their level 

of academic procrastination, and their level of self-efficacy were described using a descriptive method. The 

correlational analysis was utilized to determine and evaluate the statistical relationship between two variables: 

academic procrastination and self-efficacy. Due to local restrictions related to the pandemic, there were only 197 

students from General Santos City, Philippines have voluntarily participated in the research. 

4. Results and Discussions 

4.1 Level of students’ self-efficacy 

Table 1 shows the level of self-efficacy. In terms of perceived control, it is rated with a mean of 5.37 which is 

very high; this means that the students highly believe that they will succeed because they can improve their study 

habit, they highly believe that the future depends on what they do now, and that they can successfully control the 

outcome of their performance tasks. In terms of competence, it is rated with a mean of 5.29 which is very high; 

this means that the students are very confident that they can pass the test with high marks, get good grades in 

written works, and they are very convinced that they can master the concepts and topics taught in their class. In 

terms of persistence, it is rated with a mean of 5.39 which is very high; this means that the students are highly 

persistent in continuing to study hard despite the obstacles and discouragements from other people, and maintain 

good grades in school. In terms of self-regulated learning, it is rated with a mean of 5.49 which is very high; this 

means that the students are very welcome to changes whenever there are suggestions with regards to their negative 
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study habits, they can highly monitor their learning development, organize school works, submit requirements 

before the deadline, and can highly focus on studying. Hence, this implies that the students appear to have very 
high self-efficacy towards their academics in the new normal of education. Basically, it shows that the students 

tend to be very productive and competent in any given activity. Moreover, this implication supports the study 

from the review of related literature where instructors tend to focus more on self-efficacy of the students as school 

suspensions have become necessary due to the unprecedented condition brought by the pandemic (Alasmari & 

Amri, 2021). Hence, according to Ajlouni and Jaradat (2020), students' self-efficacy in online learning settings is 

regarded as a critical component for successful online learning. 

Table 1. Level of Students’ Self-efficacy 

Constructs Mean Interpretation 

Perceived Control 5.37 Very High 

Competence 5.29 Very High 

Persistence 5.39 Very High 

Self-Regulated Learning 5.49 Very High 

Overall Level of Self-Efficacy 5.39 Very High 

 

4.2 Level of students’ academic procrastination 

As shown in Table 2, in terms of performance approach, it is rated with a mean of 2.33 which is very low; this 

means that the respondents have the goal of getting a better grade than most of the other students in class. In terms 

of mastery avoidance, it is rated with a mean of 2.65 which is very low; this indicates that the respondents are 

very concerned that they might not learn all that there is to learn in class. In terms of mastery approach, it is rated 

with a mean of 2.30 which is very low; this means that the respondents are very interested to learn as much as 

possible in class. In terms of performance avoidance, it is rated with a mean of 2.25 which is very low; this means 

that the respondents are very anxious of performing poorly in class. Hence, this implies that the respondents 

appear to have very high discipline towards their academics to avoid procrastination. Hence, this result contradicts 

the study from the review of related literature that states many students see a drop in productivity per hour of 

work during the COVID-19 pandemic. Because everyone's activities are different, there could be a variety of 

reasons why household productivity is low (Montalvo, 2021). 

 

 

Table 2. Level of Students’ Academic Procrastination 

Constructs Mean Interpretation 

Performance Approach 2.33 Very Low  

Mastery Avoidance 2.65 Very Low  
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Mastery Approach 2.30 Very Low  

Performance Avoidance 2.25 Very Low  

Overall Level of Academic Procrastination 2.38 Very Low  

 

4.3 Relationship between Self-Efficacy and Academic Procrastination 

In Table 3, the Pearson correlation coefficient between self-efficacy and academic procrastination is -0.359. This 

corresponds to a weak negative correlation. In simple terms, as the level of self-efficacy increases, the level of 

academic procrastination decreases. This means that, the more the students feel or perceive that they are 

productive and competent, the less likely they have habits of postponing or delaying achievement of school work. 

Further, the p-value of the correlation is 0.000 which is less than the 5% level of significance. 

Table 3. Relationship between Self-efficacy and Academic Procrastination 

 

Academic Procrastination 

Pearson Correlation 

Coefficient 
P-Value Interpretation 

Self-Efficacy -0.359 0.000 
Significant Negative 

Correlation 

 

4.1 Practical Implications 

Students may consider monitoring what triggers their focus during each online class so that they can have a basis 

for how to distribute and manage their time doing activities at home. Hence, prevent postponing completing tasks. 

They may enhance their self-discipline, so that they can focus solely on one thing. In addition, they may also 

develop good study habits by delaying short-term gratification and focusing on the completion of more important 

tasks. 

The academic institutions may provide students a clear plan for how to work on an assignment instead of just 

setting them free to avoid compromising their productivity, and may conduct self-assessments at the end of every 

grading period during school terms in order for the students to know the level of their productivity and competence 

towards online class. They may consider being consistent in giving feedback to students in order to help students 

assess their performance and at the same time understand the behavior of the students in terms of online learning. 

4.2 Limitations and Future Research Recommendations 

Further research and analysis on the relationship between self-efficacy and academic procrastination among 

tourism and hospitality students in the new normal of education should be conducted specifically using Regression 

Analysis to explain the predictive value of each variable of self-efficacy on students' academic procrastination. It 



Journal of Hospitality   Research Article 

ISSN 2643-0924 (online)                                                                                  2022, 4(1-2), 1-14 
 
  

10 

 

is also recommended to consider having comparative study on academic procrastination on the new normal of 

education and traditional way of learning. To increase the generalizability of the study, further study may be 
conducted including more schools within General Santos City or consider having a larger sample size in doing a 

study. Since the study is only limited to the students taking up Tourism and Hospitality courses, a similar study 

may be conducted to other courses experiencing the new normal of education. 

5. Conclusions 

This study concludes that there is high level of self-efficacy among the tourism and hospitality management 

students, and very low level of academic procrastination. There is a significant negative relationship between self-

efficacy and academic procrastination among tourism and hospitality students in the new normal of education. 

This means that a student with a better self-efficacy tends to avoid academic procrastination. 
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